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Introduction 
At West Lea we see positive relationships as the golden thread through everything and 
place great importance on providing an emotionally safe and communication friendly 
environment, so our learners are ready to access learning. 

We aim to create an environment in which everyone feels safe, relationships are based on 
mutual respect and there is a good understanding of the needs of our learners. By creating 
a warm atmosphere and by removing any potential barriers to learning, we provide the 
foundations that enable West Lea learners to flourish.  

CULTURE & AIMS 

Our definition of flourishing is broad and holistic; it goes far beyond traditional academic 
achievement. We help our learners to acquire the knowledge, skills and experiences they 
need to achieve physically, emotionally, socially and academically so they can enjoy active 
and rewarding lives in their local communities. At each stage, we prepare them for the next 
phase of life, and in the upper school, we help them progress into further education and the 
world of work. We call this ‘Learning for Life.’ 

Our shared mission is to make long-lasting changes for our young people to improve life 
opportunities beyond the school gates, enabling them to function within society. Our 
curriculum and T & L strategies equip learners with knowledge and skills for adulthood and 
supports them to work towards the ‘preparing for adulthood’ (PFA) outcomes which 
include ‘employment, good health, independent living, friends, relationships and 
community’.  

 

This policy aims to:  

• Explain how we’ll create an environment at our school of high expectations where 
Learners learn best and love to do so. 

• Summarise expectations to make sure all staff have clarity and understanding about 
what excellent teaching and learning looks like across the school and in their own 
subject specialism.  

• Create consistent teaching methods across the whole school so our learners feel 
safe with the processes around learning and know what to expect from their adults. 

• Ensure all staff have the skills and knowledge to identify gaps in Learners’ learning 
and to address this through their teaching and by supporting learners to meet their 
targets on their EHCP and LPLPs. 

This policy is a guide to ‘how’ we teach using consistent teaching strategies across the 
school. The ‘why’ and the ‘what’ are set out in our curriculum intent, narrative and domain 
curriculum maps. (Curriculum policy) 
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Our people 
TEACHERS 

We are a ‘values-based’ organisation and, as such, we expect our leaders to embody our 
values. As a servant leader at West Lea School, our teachers use their values, and those of 
the school, as a guide and a motivator. 
 
Teachers demonstrate the ethos of ‘Learning for Life’ by: 
 

• tailoring teaching and learning specifically to each child’s needs and making sure 
that they reach their full potential, building ‘self-care’ and ‘life skills’ within a 
stimulating learning environment. 

• lead, motivate and inspire teams to raise standards in learner outcomes. 
• effectively plan learning and personalise for all learners according to the curriculum, how 

the learners learns and what communication strategies they use. 
• lead and support the development of additional adults and takes full responsibility 

for the areas within their remit and area of responsibility. 
• maintain assessment records and reports on learners’ progress to senior staff and to 

parents and carers, in accordance with school policy. 
• carries out the professional duties of a teacher as set out in the current edition of the 

School Teacher’s Pay and Conditions Document. 
• creates activities and experiences to provide a greater variety of opportunities, 

enabling learners to participate in mainstream activities within the local community 
and beyond. 

• self-care and life skills –educate, foster and develop learners to manage as 
independently as possible, with or without support. Independence is seen as 
enabling each child to reach their full potential, leaving the school with a ‘suitcase of 
skills’. 

• feeling valued and respected – treat all learner as individuals, involving them in 
making decisions, respecting their feelings and fostering their overall wellbeing. 

• identity and self-esteem – Develop a feeling of ‘inclusion’ and support learners as 
they form friendship groups. Show sensitivity to a child’s identity and social 
integration, whilst ensuring that every child’s experience ‘success’ and has his/her 
achievements recognised 

• carry out the professional duties of a teacher as set out in the current edition of the 
School Teacher’s Pay and Conditions Document. 
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SUPPORT STAFF  
  

The HLTA/TA should be integral to the planned teaching, as a resource to support and 
extend learning that enables learners to develop greater independence over time. Our P4P 
TA & HLTA standards provide a guideline to support staff to have clarity on what this role 
involves as outlined below:  

  
Alongside their individual roles and responsibilities, when supporting learning the 
HLTA/TA will:   

  
• work with a range of learners' and supplement the teachers' work through a shared 

understanding of their respective roles in achieving learning intentions.  
• develop strategies to support learners in partnership with the class teacher.  
• have access to teacher’s lesson resources in advance of the lesson to make specific 

modifications such as making enlarged copies.  
• enter lessons with a clear understanding of the concepts and information being 

taught incl. the specific learning intentions of the lesson and the learning needs of 
the learners they are working with.  

• work directly with learners, delivering and supporting curriculum content  
• allow learners space to think and work independently – only intervening if a pupil 

has not been able to overcome a difficulty independently.  
• have a greater focus on learning-not task completion. Allow space for learners to 

think and respond. 
• ensure learners retain ownership over their learning and responsibility for their work 

to support them in becoming independent.  
• actively look for opportunities to allow learners to attempt parts of tasks 

independently and to experience a healthy mix of success and challenge, 
remembering it is better for learners work to show their learning journey.  

• be confident in their role and have good subject knowledge which enables them to 
ask good questions to inform their interactions.  

• allow sufficient 'wait time' for learners to think and respond (up to 10 seconds to 
support communication).  

• be able to capture meaningful feedback for teachers, which inform the next stages 
of learning within and/or after lessons.  

• support with positive behaviour management strategies- praise and reward often  
• minimise distractions  
• direct learners to use of task planner to support independent learning.  Task 

planners may contain key questions for staff to use to scaffold learning.   
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Planning 
 
Curriculum – staff will be provided with the long-term curriculum map (LTP) for their class/subject 
areas as well as all Medium-Term Plans (MTP) for the classes they are responsible for so they 
know:   

• the intent for each subject area and how it links into our broader vision for West Lea   
• the big questions/concepts for each topic to support enquiry led/ real-life investigation 

learning sequences   
• the expectations for delivery including how and when the Learners will be assessed   
• the knowledge and skills (factual and procedural knowledge) that Learners are required to 

learn and achieve   
• Meridian campus and Willow pathway classes may use weekly planning to break down 

learning intentions and personalise learning further for leaners with more complex needs.   
• Meridian Campus and Willow pathway planning is includes visuals and pictures of activities, 

to enable all staff to understand lesson structure and to help support with creating 
resources and setting up of provision.   

• Teachers must have a secure overview of every learners’ starting points, needs, progress 
and context for personalisation, challenge, teaching strategies and provision (including 
additional adults) to be effective   

• learning must be effectively planned for all learners according to the above curriculum and 
learners guidance. We do not expect staff to evidence planning in a specified way but please 
see use this link for a toolkit of resources that can be used: 
https://westleasch.sharepoint.com/:f:/s/WholeSchoolCurriculum/EmSNZ7rzozFHnsIvIpAGWj
kBjCFQ7cRV7NRLEkGkCrCE9w?e=Gmz4t2   

 
 
 
 

 

 

 

 

 

 

 

 

 

https://westleasch.sharepoint.com/:f:/s/WholeSchoolCurriculum/EmSNZ7rzozFHnsIvIpAGWjkBjCFQ7cRV7NRLEkGkCrCE9w?e=Gmz4t2
https://westleasch.sharepoint.com/:f:/s/WholeSchoolCurriculum/EmSNZ7rzozFHnsIvIpAGWjkBjCFQ7cRV7NRLEkGkCrCE9w?e=Gmz4t2
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SOLO TAXONOMY 

 

 

• We use solo Taxonomy to support our planning and learning  process. The structure of observed 
learning outcomes taxonomy (SOLO taxonomy) is a tool for measuring how well a student 
understands their intended learning 

• It was developed by John Biggs as an alternative to Bloom’s taxonomy of knowledge. 

• The SOLO tool allows students in the class to progress at the rate personalised for each child, 
which means children will start and end the lesson at different points due to prior knowledge 
they have on the topic 

• SOLO taxonomy contains 5 levels of knowledge, from simple to complex: 

• At the lower levels, students demonstrate lower-order cognitive skills, while at higher levels 
students demonstrate the ability to use complex reasoning strategies. 

• Teachers could be encouraged to use the ‘plus one’ principle when choosing appropriate 
learning material for students. That is, the teacher can aim to move the student one level 
higher in the taxonomy by appropriate choice of learning material and instructional 
sequencing.’ (Biggs & Collins 1982) 

 

https://helpfulprofessor.com/levels-of-knowledge/
https://helpfulprofessor.com/cognitive-skills/
https://helpfulprofessor.com/inductive-reasoning-examples/
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Implementation (Lesson delivery)  

 
KEY LESSON EXPECTATIONS:   
 
As part of formative assessment, where learners play a key role themselves, a teacher’s 
role is to engage in ‘responsive teaching’ whereby their instructional inputs and interactions 
with learners need to adapt and respond, depending on how the learning is going. (Siobhan 
Leahy, Walkthrus) 
 
Explicit instruction informs our teaching and learning across the school and we would 
expect to see the following structure of a lesson, across all subjects. Although, this may 
look different according to the pathway and provision at our campuses. 
 

• A ‘Do now’ with a focus on retrieval and development of long-term memory. For 
different pathways and age groups this may include rapid questioning, multiple 
choice questions, physical activity or movement.  
 

• A period of exposition, presenting a clear explanation and modelling (‘I do’ or ‘my 
turn’) provided to a group or class by a teacher or TA. The duration and presentation 
of this will vary across age ranges and pathways to meet the individual needs of the 
class. 
  

• We use guided practise in the ‘I do, we do, you do’ format (at Meridian or Willow 
pathway classes this is called ‘My turn’ ‘Our turn’, ‘Your turn’) to model new learning 
and lesson expectations. This may be whole class, small group or individual 
depending upon the personalised requirements of each class.  
 

• A ‘hinge point’ or formative assessment opportunity to gauge understanding of new 
skills and knowledge and help the teacher to direct additional support as 
appropriate. In Early Years and the Willow Pathway classes this will often be done 
individually during a task or playful learning experience.  
 

• Following the introduction of new learning, learners are given time and 
opportunities to practise and embed their new skills and knowledge. In our Willow 
Pathway and Early Years classes this would involve ‘playful learning’ guided by 
adults and supported by key vocabulary and visuals. In other pathways, this would 
involve learners working independently on structured tasks supported by Success 
Criteria and appropriate scaffolding. 
  

• An ‘exit ticket’ or summative assessment opportunity to gauge understanding of 
new skills and knowledge and to inform plans for following lessons.  
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Learning 
Episode   

Purpose for Learning 
Episode  

Strategies for Learning 
Episode  

Review
 and Feedback  

Live Feedback, Self/Peer Assessm
ent/Q

uestioning 

Start of Lesson:   
Do Now and review 
 
 (Before, Now, 
Next)  

Ø Memory and Retention Focus: Improves 
memory through retrieval practice.  

 
Ø Spaced Repetition: Revisits key concepts 

from different lessons and connects 
learning across topics.  

 
Ø Diagnostic: Identify needs and support 

needed 

Ø Activity set up/ learning prepared 
ready for learners to engage in straight 
away 

Ø Multiple choice questions  
Ø Short recall questions  

  

Learning Intention  
 
 
 
 
 
 
 Success criteria 

Main objective to be achieved in lesson.  
Learning intentions should be: 

Ø In learner friendly language 
Ø explained fully to learners 
Ø referred to and reviewed regularly in 

lessons 
Ø reviewed in plenary 

 
 

Ø ‘Steps to success’ that will enable 
learners to achieve the LI successfully.  

Ø Learning intentions are taken from 
MTPS and adapted for weekly 
planning if needed. 

 
 
 
 
 

Ø Success criteria is skills based, rather 
than activity based and referred back 
to in lessons 

 
Exposition 
(including 
explanation and 
model – ‘I do’/’My 
Turn’) 

Ø Learning Hooks and Prior Knowledge: 
Introduce new learning in small chunks. 

Ø Demonstrate new learning: By thinking 
aloud, providing a worked example, 
modelling step by step demonstration and 
scaffolding 

 
  

Ø Frayer model  
Ø Visuals  
Ø Questioning to find our what learners 

know, anticipate errors  
Ø Identify misconceptions 
Ø Voice 21 strategies-springboards for 

talk  
Ø Scaffolding  
Ø Live Modelling & setting the standard 
Ø Exploring key vocabulary 

Guided Practice:   
‘We Do’/’our turn’,  
 
‘You Do’ /’Your 
Turn’ 
   

 
Ø Learners practice new learning: Work 

through examples together with the class: 
Pairs or small groups.  

 
Ø Misconceptions: Identifies and addresses 

misunderstandings.  

Ø Voice 21 Strategies -groupings 

 
 

Ø Scaffolding  
Ø Live Modelling & setting the standard 
Ø Visuals  
Ø Exploring key vocabulary  

Hinge Point  Ø Check Understanding: Helps determine if 
learners are ready to move on or need 
more support.  

Ø Multiple choice questions  
Ø Short recall questions  

Independent 
Practice:   
 
   

Ø Practice New Skills: Helps learners 
demonstrate their understanding.  

Ø Misconceptions: Identifies and addresses 
misunderstandings.  

Ø Re-teach Groups: Supports learners who 
haven't grasped key concepts. 

Ø Provide Stretch and Challenge  

Ø Scaffolding – Sentence Starters, 
writing frames, templates, key 
vocabulary mats 

Ø Voice 21 strategies  
Ø Stepped success criteria  
Ø Questioning  

End of Lesson:   
Exit Ticket  
   

Ø Check for Understanding: Helps assess 
what learners have learned and 
understood.  

 
Ø *Next Steps: Guides planning for future 

lessons based on learners’ responses.  

Ø Multiple choice questions  
Ø Short recall questions  
Ø Questioning  
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Modelling and thinking aloud 
EXTERNALISE YOUR THOUGHT PROCESS 

Modelling is a strategy where a teacher explicitly demonstrates a concept or approach to 
learning. Research shows that the best teachers use modelling, scaffolding and thinking 
aloud to narrate their decisions and choices to help learners internalise the processes 
involved and develop their metacognition. 

LIVE MODELLING 

We walk children through a learning process by explicitly modelling the mental processes 
involved. We consider beforehand how we will simplify this process as much as possible 
and break the learning up into small steps - with practice at each stage. Whenever we 
model live in front of the class, we explain our learning processes and narrate our thinking 
out loud. This gives learners a deeper understanding of the task and how they can achieve 
high quality outcomes 

GRADUAL RELEASE OF RESPONSIBILITY 

To develop independent learners, we gradually shift cognitive work from the teacher to the 
pupil. We always start with a fully worked example, where we talk learners through all the 
steps required to complete a task or solve a problem. Then learners practise a similar task 
with guidance from the teacher, before finally conducting independent practice. Put simply 
this method can be referred to as “I do, we do, you do” 

 

 

DEVELOPING LEARNERS’ METACOGNITIVE TALK 

Well prepared teacher models with effective ‘think out louds’ (TOLs) ensure that our 
learners internalise thinking processes and learn to evaluate their work as they go. Over 
time, learners move from external talk and guidance to being able to do these things 
independently, without teacher support. Research shows that developing learners’ 
metacognition in this way has a huge impact on pupil outcomes. 
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Scaffolding 

 

 

 

 

 

 

 

 

 

APPROACHES TO SCAFFOLDING 

There are a wide range of scaffolds we can employ in 
lessons to meet the differing needs of learners. Some scaffolds will be directed at the 
whole class - for example explicit modelling of a task - whilst others might be directed at 
specific learners who need extra support. Below are common examples of scaffolds we 
would expect to see regularly used: 

1.Show rather than tell: Reduce your words and present a clear model to children rather 
than providing a long explanation. Too much teacher talk can easily lead to cognitive 
overload for children, whereas an explicit model will show them exactly what to do. 

2. Tap into prior knowledge: Ask students to share their own experiences and ideas about 
the content and have them relate and connect it to their own lives/experience. Sometimes 
you may have to hint/suggest, leading them to the connections a bit, but once they get 
there, they will grasp the content as their own. 

3.Give time (and structure) to talk: All learners need time to process new ideas and 
information. They also need time to verbally make sense of and articulate their learning 
with their peers. We can provide structure to children to help them to be successful with 
this, for example sentence starters for answering a question. As we all know, structured 
discussions really work best with children regardless of their age or level 

4.Pre-teach vocabulary: Sometimes referred to as front-loading vocabulary, need to 
carefully consider words/phrases than children need to know that might hold back their 
understanding. Pre-teaching vocabulary doesn’t mean pulling a dozen words- carefully 
select. 

5. Use visual aids: Graphic organisers, pictures, visual word banks and charts can all serve 
as scaffolding tools to support children to achieve high quality outcomes 

WHY SCAFFOLD?  

Scaffolding refers to a variety of 
instructional techniques used to move 
students progressively toward stronger 
understanding and, ultimately, greater 
independence in the learning process. 
Teachers provide successive levels of 
temporary support that help students reach 
higher levels of attainment that they 
wouldn’t be able to achieve without 
assistance. Like actual scaffolding, the 
supportive strategies are gradually removed 
when they are no longer needed. The aim is 
to increase learners’ comprehension and 
independence over time. 
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Teaching Walkthrus  
(Tom Sherrington & Oliver Cavigloli)   

Explaining and Modelling Summary  
(For further information and a break -down of steps please refer to the book)  

  
Dual coding   Dual coding involves presenting information in multiple different formats - for 

example in writing and in pictures. Teachers should include a variety in their 
teaching and present information in different ways to support learner 
understanding.  

Deliberate vocabulary 
development   

Learning of new words needs to be considered deliberately and explicitly 
through teacher instruction. Teachers should provide definitions for new words 
and practice using the words verbally, in context and in the writing process. Use 
glossaries and knowledge organisers to support regular retrieval practice using 
target vocabulary.  

Live modelling  Teachers should walk through a learning process, showing learners how to do 
things, highlight key procedures & the thinking that underpins them. Model how 
to organise messy thinking, review the success of your work (SC) and model 
alternative idea/examples.  

Scaffolding   Rather than setting lower expectations, teachers support learners to reach 
ambitious goals using a range of scaffolding processes that guide them on the 
way. Crucially, the metaphor of ‘scaffolding’ embeds the idea that, when ready, 
the supports are withdrawn.  

Metacognitive talk-
narrate the thinking  

Teachers can support learners to develop their meta-cognitive thinking by 
modelling and narrating thought processes explicitly in lessons. For example, 
reading through a question that has been presented and establishing what the 
task might entail. Focusing on for example the phrasing of the question, 
similarities to other problem-types and drawing on relevant past experiences.  

Head –on 
misconceptions   

In many subjects there are several errors or misconceptions that crop up 
repeatedly. Teachers should identify misconceptions through curriculum and 
MTPs and analyse possible underlying misconceptions. They should plan 
opportunities to teach learners directly by preparing questions and other 
resources that explore the misconceptions.  
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It is important to audit and target the Executive Function skills of learners as this can help 
them overcome barriers. These skills are taught through modelling, environmental support 
and explicit instruction until independence in developed.   In the next few pages examples, 
of signs and challenges and the strategies to support these areas is explained in more detail.
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Teaching Walkthrus  
(Tom Sherrington & Oliver Cavigloli   

Questioning & Feedback Summary  
(For further information and a break -down of steps please refer to the book)  

  
Cold calling    This strategy allows the teacher to choose who answers, keeping the whole 

class involved and giving better information from which to plan the next 
responsive steps.  

Think, pair, share   Learners can be given time to ‘nest’ (V21) before they turn to a partner and 
share their ideas. Teachers are encouraged to have a system so learners 
know who will talk first and remind them of the discussion/talk guidelines 
before they communicate.  

‘Show me’ boards    This is a helpful strategy to sample responses from a group or whole class. 
Learners write a response to a question on their whiteboard and ‘show’ the 
teachers when he/she asks, giving the teacher a response simultaneously. 
This can be helpful when learners are expected to generate ideas or practice 
diagrams or short sentences. Learners often like to use whiteboards as 
mistakes can be easily corrected by wiping away and trying again.  

Check for understanding    We can’t assume that learners have understood words, ideas, concepts, 
explanations or procedures unless we get some feedback telling us what 
they have understood. The information received should inform the next steps 
in a learning sequence: to re-teach some material, tackle misconceptions or 
perhaps move on more quickly to new material.  

Probing questions   Well-chosen questions can support learners to make links between ideas, to 
rehearse explanations to support long term memory, to connect abstract and 
concrete examples and to identify knowledge gaps or misconceptions.  

Process questions    Used during the instructional part of the lessons, teachers narrate their 
thought process explicitly. Modelling and rehearsing dialogue around 
questions supports learners to develop the capacity to think about ‘how do 
we know’ and ‘how do we work it out’ so they can use these strategies 
independently.  

Feedback that moves 
forward   

Feedback that is given part-way through a learning cycle is more effective 
that in the end as learners are able to use it to make improvements. In order 
to be motivating and actionable, feedback should be framed in language that 
is positive and encouraging.  

Feedback as actions    If feedback is to move learners forward in their learning, it can be helpful to 
frame it as an instruction to do something. This can be more useful and easier 
to understand than focusing on describing work that has been done 
previously. Example strategies for instruction are 1) Redraft and redo 2) 
Rehearse or repeat 3) Revisit and respond to more questions 4 )Re-learn 
material and re-test 5) Research and record   
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Environment for learning  

We aim to create a safe and purposeful learning environment which encourages learners to 
engage with their learning through:  
 
Displays, resources & designated areas 

• Displays showcase learners work and achievements to support our values and to 
celebrate their learning journey. 

• Subject displays support learning by providing subject specific prompts, key 
vocabulary, modelled teacher example and exemplar learners work (working 
walls).  

• Displays link to big questions/topics and raise aspirations by displaying enrichment 
and career opportunities. 

• Book corners or areas for reading are available in classes where appropriate, to 
support reading for pleasure. 

• Designated spaces in classrooms for regulation are available to support self/co-
regulation where needed. 

•  Willow pathway classes have areas of learning reflecting EYFS provision and 
sensory learning in their classrooms where appropriate. 
 

Please see guide for further support and resources: Environment for learning-displays 

 

   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://westleasch.sharepoint.com/:f:/s/WholeSchoolCurriculum/EnE6RFL_7xdNmXQZ8vU9eAABDbuM_aPo2LMGOL7rPLMFdA?e=CAv4TP
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Pupil outcomes & presentation 
Learning is captured in a range of ways from videos and photographs using the EFL app, 
subject specific books and profile books which capture holistic learning. 
 

• Learning intention strips are used consistently in books so that the big question, 
learning intention and how the learning is completed is clear.  

• How the learner completed the work (independently or with support) is recorded 
using the assessment row so the support a learner needs is clear to everyone working 
with them. 

• The date is recorded for every learning experience so progression steps and the 
journey of the learner is clear 

• Learners underline titles and dates with a ruler (where appropriate)  
• Learners should write in black or blue ink and use a pencil for drawing shapes, 

diagrams, and graphs   
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Strategies to support our learners 
 
There is a range of summative assessments of subjects which are used to help teachers 
and class steams to set targets and plan for learning.  
(Please see holistic outcomes policy for further information) 
All staff use the identified strategies and targets for individual learners as stated in: 
 

• Their Pupil Profile (developed from their EHCP)  
• Their Learner Personal Learning Plan (LPLP)  
• Additional Professional input (e.g. SALT, OT)   
• Pupil passport 

 
PUPIL PROFILE 
Every learner at West Lea School has a Pupil Profile which is stored on their Provision-
Map page. It is expected that the most current Pupil Profile is also easily accessible in the 
classroom (e.g. in a folder) so that it is available to all staff and adults working with each 
learners.  
  
WHAT IS THE PUPIL PROFILE?  
The Pupil Profile is a two-page profile of the learners. It provides a summary of need, 
strengths and motivators, what strategies help them to access learning and the current 
EHCP Outcomes they are working towards.  
   
Each Pupil Profile contains:  

AREA OF PUPIL PROFILE  WHERE DOES THIS COME FROM?  
A summary of need and diagnosis  Taken from EHCP (Section B – Summary of Need  
Current level of academic attainment  West Lea Summative Data (e.g. Communication, 

Phonics, Reading, Writing and Maths. 
Qualification working level from Key Stage 4)  

Key Strengths and Motivators  Class Teacher and Class Team  
The main Quality First Teaching strategies which 
best support the learners to regulate and access 
learning.  

Class Teacher and Class Team   
  

Current EHCP Outcomes  Taken from EHCP (Section E – Outcomes)  
  
  
  
HOW DOES THE PUPIL PROFILE SUPPORT PLANNING AND LEARNING?  
The Pupil Profile is used to support planning and provision as it brings together 
information about the learners into one document. As such:  

• The Profile informs all staff about the learners. In this way they can meet need more 
effectively. New staff (or staff temporarily assigned to the class) can access what 
they need to know about learners quickly.  
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• Teachers are better able to understand how the learner learns and so plan 
appropriate learning activities and effectively deploy the class team.     

• Families have access to a more accessible summary (rather than the EHCP) which can 
be used to support family progress meetings and Annual Reviews.  

• Pupil Profiles inform and support Learner Pupil Learning Plans (LPLP’s).  
• Pupil Profiles play an important role in transition, providing a standardised document 

which can be ‘passed on’ to the next class, campus or provision.  
 
HOW AND WHEN ARE PUPIL PROFILES UPDATED?  
Pupil Profiles are updated each June. This ensures that they are up to date to inform staff 
working with learners at key transition points.   
They are reviewed by Teachers and Class Teams with current EHCP information and 
Summer Data added (following the Summer Data Deadline and final round of Annual 
Reviews)   
As the Pupil Profile is a ‘live’ document, it can also be updated at any time during the year. 
For example:  

• Following a new or change of need or diagnosis  
• Changes or additions to Quality First Teaching strategies after training or input from 

professionals (e.g. Speech and Language Therapist)   
• Changes or additions to the learner’s ‘Strengths’ and ‘Motivators’ following family 

progress meetings.  
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Communication core offer 
 
Our school is a communication and emotion friendly environment, and we value all forms of 
communication. We provide opportunities for building language and communication skills for all 
learners by providing a supportive environment with positive relationships at its core. Opportunities 
are created for language and communication across a broad and creative curriculum, enabling 
learners to develop their oracy skills, learn through talk and be able to self -advocate for 
themselves. We work closely with parents and carers so that they can support language and 
communication development at home and help prepare our young people for adulthood.   
Core language and communication strategies are embedded into the daily learning environment for 
learners in the classroom and across the school, to boost their skills in processing language and 
expressing themselves effectively.  
Staff are supported by our Speech and Language Therapy (SALT) team to agree core language and 
communication strategies and identify the most suitable strategies to support a learner’s needs 
within the classroom. Please refer to the schools Core Communication offer for more detail. 
Communication-SALT Core Offer -with toolkit.docx 

 
 
 

 
 

 

 

https://westleasch.sharepoint.com/:w:/s/Therapies/EX9mfR9UWehOvXdGgrRJ8PABx-vwh1jjA8KVsisE34h6pQ?e=UJWRXO
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Lesson impact: Feedback and evaluation  
FORMATIVE ASSESSMENT & FEEDBACK 
Assessment is central to learners’ achieving their potential and ensuring our work is 
focused on the flourishing of all our learners. Feedback is regarded as an integral part of 
the continuous dialogue between teachers and learners. The principles of feedback should 
be applied consistently across the school, in order to provide support for learning and a 
clearer picture of the learners progress throughout their school career. 
 
LIVE FEEDBACK  
At West Lea we recognise that feedback is an integral part of great teaching and as such 
we believe that feedback can take many approaches, and needs to be carefully planned by 
the teacher to respond to the emerging needs of their learners.3 

As Dylan Wiliam has noted himself, responsive teaching might be a better term than 
assessment for learning therefore, this policy is not a prescriptive approach to formative 
assessment, but rather it provides a framework and toolkit of feedback approaches staff 
can use to support responsive teaching through the learning process.  
The importance of verbal feedback cannot be overstated given the literacy difficulties of so 
many of our learners. The impact of verbal feedback should be observable in the learners’ 
next steps; there is no need to record it unless you find it useful. Other strategies that can 
be used to support this  

• Coded targets from the success criteria  
• Highlighter feedback – yellow = bright-spot, pink = think  
• Questioning: use of SOLO taxonomy and blanks questioning to challenge and 

scaffold appropriately  
• Visualisers  
• Re-teaching smaller groups 

 
MARKING  
Marking is one aspect of feedback, and needs to be efficiently utilised to ensure we 
maintain our ultimate goal of making the feedback process meaningful, manageable and 
motivating for both learners and staff. Marking will only lead to written comments for 
those learners who are able to read and respond independently. In some cases, the 
marking code may be used where this is understood by learners (see end of policy for 
marking code & symbols). 
 Where learners are unable to read/understand such comments, these are shared verbally 
with learner at the next appropriate opportunity. In the case of groups of learners having a 
common need, it may be appropriate for teachers to adjust planning or grouping rather than 
providing a written comment. Where a child has achieved the intended outcome and is 
well-prepared for the next stage in learning, this need not be annotated. In most cases, 
written comments will be focussed on extended pieces of written work, or extended tasks. 
These will allow learner’s achievements to be recognised and provide further guidance for 
future learning.   
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Example of marking codes for Meridian and Willow pathway classes 
 

 

 

CODES FOR FEEDBACK/SPAG TO LEARNERS   
Across the campuses we want learners to recognise when feedback is given, and for 
consistency staff use the following codes where learners are able to engage with written 
feedback. Teachers should mark work in a blue/black pen and Learners should respond in a 
green pen. 
 
 

Code   Meaning   Notes   
WWW   
☺   

What went well   
  
  

Can be reduced to W for coded target   
  

Use of yellow 
highlighter   

Yellow = bright spot!  
  

  

I  Work completed independently    
S  Work completed with support    
T   
  

Target  - your next step  
  

   

Use of pink 
highlighter  

Pink = think.    

sp   Spelling error      
G   
   

Incorrect use of grammar     

C  Incorrect use of capital letter or 
capital letter required   

   

P   Incorrect punctuation or punctuation 
required   

   

//  New paragraph required   
   

  

^   Word, phrase or letter missing      
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Literacy and maths across the curriculum 
LITERACY  
Phonics: 
Reading of all types has a major contribution to play in learner development of language. 
Spoken language and alternative communication systems is /are supported and extended 
by reading. We have high aspirations that our learners read as independently so they can 
be successful in life.  We encourage a love and curiosity of reading to support their 
vocabulary and creative independence.   
 
To teach early reading we use Little Wandle Letters and Sounds revised as our systematic, 
synthetic phonics programme.   
 

• Learners should be taught grapheme and phoneme correspondence and how to 
form letters using the pneumonic and catchphrases associated through the weekly 
planning grids.  

• Learners should progress to writing sentences, learning spellings, tricky words and 
the definition of key words through regular lessons which are adapted to suit the 
individual needs of the learner in the class.   

• Reading skills are taught through reading practice sessions which takes place at 
least three times a week.  

• During these sessions learner are taught to read fully decodable books which follow 
the sequence of the phonics programme. In addition to reading at school learner are 
allocated the same phonics eBook being read at school, which in turn reinforces 
reading skills and should be at 90% fluency for individual reading.    

• Throughout the day, learner will have opportunities to practice and apply the skills 
learned during phonics lessons across all areas of the curriculum and in various 
contexts.  

 
Guided reading  
Once learners have completed the phonics programme, they should progress to accessing 
group guided reading sessions.  We use Reciprocal Reading strategies with a wide range of 
high-level texts to develop a deeper understanding, create discussion and support the 
sharing of opinions of texts. Learner are taught to use prediction, clarify, question, 
summarise, comprehension and inference skills to develop their confidence and 
independence as readers. Reciprocal reading posters will be displayed in all classes where 
reciprocal reading is taught and will be used to reinforce the skills.    
  
Learners will be given various opportunities throughout the week to practice these skills in 
all subjects across the curriculum.  
  
Reading for pleasure  
West Lea is committed to the creation of a reading culture which encourages all learners 
and adults to see reading as an exciting and important activity.  
Learners have access to reading libraries within their classroom, campus libraries,  home 
reading books and visits to local libraries to create a love of reading for life. Core curriculum 
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texts and library books are continually reviewed to ensure that learner interests are 
reflected in the chosen texts and books in libraries are renewed regularly. 
Please refer to our reading strategy for more information.  
  
EXPLICIT TEACHING OF VOCABULARY 
New vocabulary should be carefully considered through topic medium and weekly planning 
and is taught explicitly through lessons and using clarifying skills in reading sessions. 
Particular focus is placed on pre-teaching of vocabulary.  Reference has been made to 
strategies to support vocabulary development earlier in this policy. 
 
A range of class strategies can be used to support this:  

• The classroom environment should have a ‘Word Wall’ which displays new 
vocabulary,   

• ‘Wow Words’ or a word jar/box which contains newly learnt vocabulary. The teacher 
creates opportunities to review these words weekly 

• The use of knowledge organisers to pre-teach and consolidate vocabulary  
• Word webs and/or visual organisers  
• Opportunities for learners to become independent in their understanding of 

vocabulary through the use of various media such as iPads, dictionaries, thesaurus 
and electronic devices. This allows learners to research or examine new concepts and 
vocabulary as individuals, in pairs and small groups.   

 
WRITING  
The teaching of writing across our school consists of two dimensions; transcription (spelling 
and handwriting) and composition (articulating ideas and structuring them in speech and 
writing).   

 
We support learners to develop their writing skills so that they can write for different 
purposes (e.g. social communication, formal writing, creative writing).   

 
We use a range of strategies (e.g. Mark Marking, Talk for Writing, Voice 21) to support our 
learners in developing skills to write for a variety of audiences and purposes within 
different subjects.   
Through this approach learners internalise language structures needed to write through 
‘talking the text’ and building up a bank of knowledge of how texts are structured. The 
movement from imitation to innovation to independent application is adapted to suit the 
needs of learners at any stage of their learning. We provide a variety of media to use such 
as laptops, blogs, drama and video to break down barriers for learners who are not able to 
write in a conventional manner.  
 
From Key Stage Four onwards (identified at Key Stage 3), learners access qualifications in 
English (Reading, writing and Spoken Language) which are appropriate to their working 
levels and development. This ranges from Pre-Entry Qualifications to GCSE.   
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MATHEMATICS 
In mathematics, the Concrete-Pictorial-Abstract (CPA) approach is used to help learners 
develop a deeper understanding of abstract concepts by first introducing them through 
concrete objects, then pictorial representations, and finally abstract symbols.   
 

• Concrete Stage: In this stage, learners use physical objects (like blocks, counters, or 
manipulatives) to represent mathematical problems and explore concepts. This 
hands-on experience helps them build a foundation for understanding.   
  

• Pictorial Stage: Learners then transition to using visual representations (diagrams, 
drawings, or pictures) to represent the same problems and concepts they explored 
concretely. This stage helps them connect the physical objects with visual symbols, 
reinforcing their understanding.   
  

• Abstract Stage: Finally, learners are introduced to the abstract symbols and notation 
of mathematics (numbers, symbols, equations) to solve problems. This stage builds 
upon the previous stages, allowing learners to solve problems using the formal 
language of mathematics.   

 
The "build it, draw it, write it" is a child friendly way of talking about our "concrete, pictorial, 
abstract" approach which comes under the 'Representation and Structure' section of the 5 
big ideas. 
 
Here is a display, which shows the different 
ways we can approach the number sentence: 
"12 + 11 = 23" 

 

Mathematics is integrated throughout the 
curriculum and our leaders of learning have 
been trained with Maths Mastery and have 
begun the journey of embedding Maths 
Mastery through their work with the 
NCTEM.Learners have opportunities to apply 
math skills and concepts in various subject 
areas. This approach allows learners to use 
their mathematical knowledge in real-world contexts, enhancing their understanding of 
both math and other subjects.  

From Key Stage Four onwards (identified at Key Stage 3), learners access qualifications in 
Maths which are appropriate to their working levels and development. This ranges from 
Pre-Entry Qualifications to GCSE.  
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ORACY STRATEGIES AT WESTLEA 

To develop their repertoire of speaking, listening and communication skills young people 
need to be taught to talk, listen and communicate effectively in different contexts. West 
Lea use the Voice 21 Oracy framework and springboards for talk, to promote a culture of 
talk where learners feel confident and empowered to speak up and share their ideas in a 
safe and supportive environment.  
 
Structured, planned, and scaffolded discussions in the classroom enhance their 
understanding of subjects and help them master the skills necessary for effective 
communication.  Where learners are unable to express themselves verbally, they will be 
supported to express their thoughts and opinions using other methods such as Makaton, 
symbols, visuals and talk tokens. 

Oracy is intrinsic to children’s early development, to the testing of thought, to social and 
emotional well-being, to confidence, agency and the ability to challenge or debate 
important issues in civil and constructive ways.  

At West Lea we are on a journey to teach oracy 
skills across our curriculum and develop these 
skills in our young people, as we prepare them 
to become self-advocates, to give them agency 
in their learning and enable them to have a 
voice in their future, so they can find their place 
in the wider world.  

 

 

 (Oracy Commision report 2024) 

Talk/discussion guidelines set up the expectations for talk and support our learners with 
their listening, attention and communication skills. They also support the development of 
social skills and understanding social cues which can be challenging for some of our 
learners.  

These can be found in 
our classrooms as 
teachers refer to them 
in their teaching and 
various parts of 
lessons. Our Willow 
pathway classes may 
choose one target to 
focus on. 
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We use the oracy framework as a tool to support the explicit teaching of oracy and it helps: 

• Develop a shared language for talk  
• Set clear expectations for talk (success criteria for discussion or talk tasks) 
• Diagnose the oracy needs of learners and plan for oracy explicitly 
• Identify the oracy skills you want learners to develop across the curriculum 
• Give oracy specific praise to support learner understanding of their progress 

 

West Lea versions (simpler alternatives where appropriate) 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
We encourage all our learners to communicate in paired and group talk. We use a range to 
strategies, such as talk tacks, hoop groups, talk tokens and springboards for talk to give our 
learners a variety of options to engage with their peers and their learning. Many MTPs will 
include Voice 21 oracy activities and we encourage teachers to use the most appropriate 
oracy activity that suits the lesson they are teaching. The Voice 21 oracy approach is used 
across the school to support consistency of teaching, resources and familiarity. 
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HOME LEARNING  
Home learning expectations are set at campus level. Tasks need to compliment and deepen 
the taught curriculum and must not to be burdensome. A key aspect of home learning 
across the school is focused on developing reading for pleasure through daily and weekly 
home reading expectations.  
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At West Lea School, leaders support teachers to develop their teaching and learning 
approaches and pedagogy through our people first lens and our partnering for performance 
system. 

Through partnering for performance, staff are set clearly-defined objectives and areas of 
skill to develop based on their own learning needs and school priorities.  Through regular 
‘drop ins’ and conversations with their team members, leaders support teachers to practise 
and develop the skills aligned with these objectives and provide high-quality feedback on 
their progress. 

Leaders use the Flourishing Classroom Framework and Steplab to develop teachers and 
empower them to develop and engage the team they lead. To develop high quality 
teaching and learning leaders may team teach in the classroom, model a concept or 
strategy alongside the teacher or refer them to training or learning on the Steplab platform.  
Teachers regularly receive feedback from leaders and have time set aside to have P4P 
meeting to discuss their development and share progress.  

Teachers work in conjunction with leaders to reflect on ‘drop ins, or their practice and 
create next steps to work on using the Flourishing Classroom Framework which is based on 
developing high quality teaching practices, school development priorities and our school 
culture. 
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Research that underpins this policy: 
 
• Barak Rosenshine: Principles of effective instruction  
• Cark Hendrick: The streamlined classroom  
• Carol Dweck:  Mindset: The New Psychology of Success: How We Can Learn to Fulfil our 

Potential   
• Damian Benney: Interleaving and distributed practice 

https://mrbenney.wordpress.com/2016/07/11/spacing-interleaving-the-testing-effect-and-
distributed-practice-the-diet-coke-version/   

• Daniel Willingham: Why Don’t Learnerss Like School   
• David Didau: The Secret of Literacy: Making the Implicit Explicit   
• Doug Lemov, Erica Woolway, and Katie Yezzi: Practice Perfect: 42 Rules for Getting Better at 

Getting Better   
• Doug Lemov: Teach like a Champion  
• Dylan Wiliam:  Embedded Formative Assessment   
• Education Endowment Foundation: Metacognition and self-regulated learning  
• https://educationendowmentfoundation.org.uk/public/files/Publications/Metacognition/EEF_Me

tacognition_and_self-regulated_learning.pdf  
• Education Endowment Foundation: Making best use of Teaching Assessments Report, 

TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-
162019_wsqd.pdf (d2tic4wvo1iusb.cloudfront.net)  

• Fletcher-Wood, H. Responsive Teaching  
• Geoff Barton: Don’t Call It Literacy! Geoff Petty: Evidence-Based Teaching: A Practical 

Approach   
• Gordon Stobart: The Expert Learner  
• Graham Nuthall: The Hidden Lives of Learners  
• Joe Kirby: https://pragmaticreform.wordpress.com/2015/03/28/knowledge-organisers/  
• John Hattie and Gregory Yates: Visible Learning and the Science of How We Learn   
• John Hattie: Visible Learning   
• Learning Scientists: http://www.learningscientists.org/videos  
• Mary Myatt: High Challenge, Low Threat  
• Mary Myatt: The Curriculum: Gallimaufry to Coherence  
• Mary Myatt: Primary Huh, Curriculum conversations with subject leaders in primary schools  
• Peter Brown, Henry Roediger, and Mark McDaniel: Make It Stick: The Science of Successful 

Learning   
• Ragazza Inglese: Knowledge Organisers: Facts, not Fads 

https://ragazzainglese.wordpress.com/2017/01/04/knowledge-organisers-facts-not-fads/  
• Retrieval Practice: http://www.retrievalpractice.org/overview/  
• Robert Marzano and Debra Pickering,:  Building Academic Vocabulary: Teacher’s Manual   
• Robert Marzano, Debra Pickering, and Jane Pollock: Classroom Instruction That Works: 

Research-based Strategies for Increasing Learners Achievement   
• Robin Alexander: Towards Dialogic Teaching: Rethinking Classroom Talk   
• Ron Berger: An Ethic of Excellence: Building a Culture of Craftmanship with Learnerss David 

Brown: Make it stick   
• Eliminating unnecessary workload around planning and teaching resources 

(publishing.service.gov.uk)  
• Tom Sherrington-Teaching Walkthrus 
• Voice 21 Exchange and programme 

https://mrbenney.wordpress.com/2016/07/11/spacing-interleaving-the-testing-effect-and-distributed-practice-the-diet-coke-version/
https://mrbenney.wordpress.com/2016/07/11/spacing-interleaving-the-testing-effect-and-distributed-practice-the-diet-coke-version/
https://educationendowmentfoundation.org.uk/public/files/Publications/Metacognition/EEF_Metacognition_and_self-regulated_learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Metacognition/EEF_Metacognition_and_self-regulated_learning.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1635870019
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf?v=1635870019
https://pragmaticreform.wordpress.com/2015/03/28/knowledge-organisers/
http://www.learningscientists.org/videos
https://ragazzainglese.wordpress.com/2017/01/04/knowledge-organisers-facts-not-fads/
http://www.retrievalpractice.org/overview/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/511257/Eliminating-unnecessary-workload-around-planning-and-teaching-resources.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/511257/Eliminating-unnecessary-workload-around-planning-and-teaching-resources.pdf
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